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Growth in diversity of environmental education expertise and materials is one of Indiana's strengths;
however such diversity can create confusion, duplication fofresf and problems in quality assurance.
With the explosion of information that is occuring, it is important that educators be able to process and
analyze what is out there--separate the accurate from the inaccurate, the beneficial from the useless.
The need for open, thorough communication and coordination of efforts, particularly among different
agencies and organizations, is critical.

Growing demand for environmental education is coming at a time when educational resources--both
human and financial--are being stretched substanfidily Indiana Conservation Education (ICE)
working group recognized a need for a statewide plan of action for environmental education. This
plan is designed to improve communications and coordination of environmental educa-

tion efforts throughout Indiana, in both public and private sectors.

Proper stewardship of our natural resources depends upon an environmentally literate

public. Only through education will this literacy be developed, allowing for informed

decisions to be made and responsible actions to be taken. This plan proposes to bring

together members of the public and private sectors, researchers, conservationists, and educators from
every level and discipline to set a higher priority for environmental education and to enhance the
quality of education for all Indiana students.

As can be seen from the following actual examples, the costs of environmental ignorance or negligence
to businesses, individuals and the natural environment can be staggering:

Case studyl--A coal company and its bonding company both went bankrupt, leaving hundreds of
acres of mine land unreclaimed for several years while state and federal authorities tried to work out a
solution. The land was eventually reclaimed using fees from current mining companies to finance the
expense. Inthe end, these costs were past on to consumers.

Case study2--An individual purchased some land to build his dream home. Only after investing
thousands of dollars on the property and house plans did he discover that the land lies in a flood plain.
He now must bear the cost of flood insurance and live with the risk of having his home potentially
washed away

Case study3--The bald eagle, once a breeding resident of Indiana, was absent until reintroduced in the
1980's by the Department of Natural Resources. Just when one of the introduced birds gave
indications that it might adapt to its new home, it was found dead with an arrow through it. Aside from
the financial cost involved in bringing the eagle to Indiana and reintroducing it, the possibility of
establishing a breeding population of eagles in that area of the state was greatly reduced because of
this incident.

According to figures from the Indiana Department of Environmental Management, from 1990-94 alone,
more than $1,150,000 was collected for violations of clean water laws in Indiana. In addition, more than
$5,000,000 was levied in fines for air quality violations, and almost $3,000,000 of penalties for the
dumping of hazardous waste.

Implementation of this plan will acrue many long-term benefits that will lead to the enhancement of
Indiana's natural resources. The plan will enable educators to deliver research-based educational
programs that will eventually contribute to the shaping of local, state and national initiatives to address
environmental issues. The long-term benefits that will result from a better informed, more critically
thinking public are, indeed, significant.
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Indiana has a proven track record in environmental education. Some of our educators and natural
resource professionals working in the field of education have received national honors and recognition
in recent years, and some programs developed in Indiana have been used as national models. But
regardless of the accolades bestowed upon Hoosier educators in the past, the fact is that Indiana is
losing ground with other states because we lack an overall plan to coordinate our efforts, and because
environmental education has not been a state funding pridfAfg/clearly have the talent and initiative

to secure Indiana's place among the leaders in environmental education.

With implementation of this plan, Indiana will place itself on equal footing with many other states that
have already taken this step. The educational benefits to be derived include enhanced opportunities
for student experiential learning; increased in-service training for educators; more efficient use of state
funding and resources; enhanced public-private partnerships; improved public service; and a more
consistent, thorough and accountable delivery of curriculum to students. All of these lead to the
ultimate benefit of a better informed citizenry capable of making responsible decisions.
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TeacherSurvey— Environmental Education

1. How often do you use direct observation, indoors or outdoors, to teach about the natural world?

g notatall g 4to9timeseachyear

g 3timesorlesseachyear g more than 9times each year
2. How often do you teach about natural resource use and management, such as learning how to plant trees tc
reduce soil erosion?

g notatall g 4to9timeseachyear

g 3timesorlesseachyear g more than 9times each year
3. How often do you use the outdoors to teach a variety of subjects, such as measuring the height of a tree to
teach math skills?

g notatall g 4to9timeseachyear

g 3timesorlesseach year g more than 9 times each year

4. How often do your students apply knowledge and skills toward improving an environmental problem, such
as students examining school waste and determining options to reduce it?

g notatall g 4to9timeseachyear

g 3timesorless each year g more than 9 times each year
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5. Mark the appropriate box that describes your familiarity with each of the following, and indicate if you have
received in-service training.

Completedraining
q Completing The Cycle
q Enegy, Economics &
The Environment
IndianasWater Riches
NatureScope

o0 O o o o o o

Project Learningree

Project WILD/Aquatic WILD
Ranger Rick/Big Backyard
The Outdoor Classroom
WetAnd Wild Water

Other (please specify)

Unfamiliar Somewhat familiar Using it

q
q

o0 O o o o o o

o0 o o o o o o
o0 o o o o o o

6. Please rank three barriers that make it difficult for you to integrate environmental education.

(Select only three; 1 = biggest barrier)

liability concerns

lack of personal interest

transportation problems

lack of administrative support

no natural environments readily available

lack of support from fellow staff members

inclusion of special needs children

lack of funding

class size

lack of personal knowledge
lack of time in school day

environmental education not relevant to

what | teach

lack of instructional materials

Other
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7. Mark the appropriate box that describes how you integrate each of the following topics into your instruction,
either within your own classroom or through a team teaching effort:

This topic is covered:

in one subject in two subjects
minimally (ex.-recycling (ex.-recycling
or not taught taughtin math in several
atall in science) and science) subjects
Air resources q q q q
Endangered species q q q q
Energy q q q q
Farming issues q q q q
Forest resources q q q q
Hazardous waste q q q q
Mineral resources q q q q
Natural area preservation q q q q
Pesticides q q q q
Population q q q q
Recycling q q q q
Solid waste q q q q
Soil resources q q q q
Water resources q q q q
Wildlife resources q q q q

8. Which of these is most needed for you to further integrate environmental education into your teaching? (Both
of these are important, but please select what you feel is cumengigeeded.)

more supplemental curricular materials more in-service training

Comments:

9. Integrating environmental education into the existing curriculum should be (please circle only one):
required recommended an option discouraged

Comments:
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Grade level(s) you teach:| Isyour school: g public g non-public

gKqgl g2 Name of school corporation
g3 g4 gb Subject(s) youteach: g Elementarynon-departmental
g Other (please list)
q6 g7 q38
g9 q10 g 11 qg 12 In what subject do you feel most confident?
(Please list only one)
Years of teaching experience Years at this school

Mark the appropriate box that describes your use of these teaching strategies:
Never Occasionally Often
Cooperative learning q q q
Thematic approach q q q
Interdisciplinary approach o} q q

PERSONALDATA: This information is strictly confidential and will be used
for statistical purposes only

g Male g White g Black

g Female g Hispanic g American Indian g Asian

If you are interested in receiving a copy of the survey results, please return the enclosed card
with your name and address CLEARPRINTED. Thank you for taking time to complete
this survey Please return to survey to:

EE Survey
DNR-Division of Forestry
402W. Washington, RmwW296
Indianapolis, IN 46204
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Environmental EducationTeacherSurvey
General Conclusions

1. Nearly 70% of Indiana teachers do not integrate environmental education into their teaching.

2. The primary perceived barrier to integrating environmental education in the curriculum is lack of time
in the school day

3. Among teachers who integrate environmental education into their teaching, lack of funding is also
considered a strong barrier

4. Among teachers who do not integrate environmental education into their teaching, there is a strong
feeling that it is not relevant to what they teach.

5. About 60% of Indiana teachers are unfamiliar with most environmental education curriculum
supplements.

6. The environmental topics most frequently addressed (in descending order) are recycling, water
resources, forest resources, gyeendangered species and wildlife resources.

7. The environmental topics most frequently addressed through an interdisciplinary approach (in
descending order) are recycling, endangered species, wildlife resourcgy, pogulation and
forest resources.

8. Most teachers feel that integration of environmental education should be recommended but
not required.

9. Integration of environmental education is more common at the elementary and middle school levels.

10.Cooperative learning is a technique employed more often by teachers who integrate environmental
education into their instruction than by those who do not.

11.Interdisciplinary teaching is a technique employed more often by teachers who integrate environ-
mental education into their instruction than by those who do not.

12. Thematic teaching is a technique employed more often by teachers who integrate environmental
education into their instruction than by those who do not.

13.There is no significant difference in race, years of teaching experience or gender of teachers who
integrate environmental education into their instruction and those who do not.

14. Teachers who integrate environmental education into their teaching feel most confident in the subject
areas of language arts and science; teachers who do not integrate environmental education into their
teaching feel most confident in language arts, with a low confidence level in the area of science.

15.Science teachers, middle school level teachers, and teachers who use an interdisciplinary teaching
approach are more likely to integrate environmental education into their teaching.

16.Most teachers use direct observation to teach about the natural world 4 or more times each year
17.Most teachers do not teach about natural resource use and management more than 3 times each year
18.Most teachers do not use the outdoors to teach a variety of subjects more than 3 times.each year

19.Most teachers do not involve their students in applying knowledge and skills toward improving an
environmental problem more than 3 times per.year

20.The average respondent has 17 years of teaching experience, 12 of which is at their current school.
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Familiarity with various environmental education curriculum supplements:

(all numbers are %. Do not total 100 because some did not respond.)

Program Completed training Unfamiliar Somewhat familiar Using it
Completing the Cycle 13 70.2 194 2.9

Enegy, Economics & 27 584 27.2 6.5

the Environment

Indianas Water Riches 9 735 16.9 2.2

NatureScope 22 74.6 120 5.8

Project Learning Tree 9.8 58.6 214 125
Project WILD &

Aquatic WILD 9.8 57.0 225 12.7
Ranger Rick/Big 45 425 41.0 111
Backyard
The Outdoor Classroom 27 63.0 236 6.7
Wet andwild Water 20 77.3 131 3.3

Ranking of topics (from highest to lowest %) as they are addressed in the curriculum:

Minimally or not at all In one subject In two subjects In several subjects
Pesticides (51.9) Energy (40.3) Energy (20.0) Recycling (23.4)
Solid waste (52.1) Water (38.5) Wildlife (17.4) End. Species (17.1)

Farming issues (47.2)
Soil resources (44.8)

Mineral resources (44.5)

Air resources (43.2)
Haz. waste (41.9)
Population (41.0)
Nat. area pres. (39.0)
Forestissues (35.0)
Water res. (34.3)
Wildlife res. (34.1)
End. species (30.5)
Energy (24.9)
Recycling (21.4)

Recycling (35.9)
Haz. waste (35.9)
Air resources (35.9)
Forestres. (35.6)
Nat. area pres. (35.0) Forestres. (13.6)
End. Species (34.3)
Mineral res. (33.9)
Soil res. (32.7)
Wildlife res. (30.3)
Pesticides (30.1)
Solid waste (29.8)
Population (26.9)
Farming (25.8)

Recycling (16.3)
Population (15.1)

End. species (14.7)

Water res. (14.5)

Farming iss. (12.9)

Soilres. (12.7)

Nat. area pres. (12.5) Airres. (7.6)

Haz. waste (7.3)

Soil res. (6.2)

Solid waste (5.6)

Mineral res. (4.7)
Pesticides (4.7)

Mineral res. (12.0)
Haz. waste (10.2)
Airres. (8.2)

Solid waste (7.8)
Pesticides (6.7)
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Wildlife (13.6)
Population (12.7)

Forestres. (11.4)

Energy (10.9)

Farming iss. (10.0)

Water res. (8.7)

Nat. area pres. (8.5)



Breakdown of respondents by school locatiorin=449)
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Environmental Education Office (proposed)

Major strides have been made in the area of environmental education in Indiana during the last decade.
More than 15% of schools within the state have outdoor laboratories in some stage of development;
more than 30% of Indiana teachers are integrating environmental education into their teaching; about
40% are familiar with commonly used environmental education curriculum supplements. Several state,
federal and private organizations have been working together since 1983 in a spirit of cooperation
through the Indiana Conservation Education (ICE) working group to advance the cause of
environmental education.

In spite of all these gains made and the interest shown by teachers, participation has been voluntary
and random. The need for this comprehensive state environmental education plan became apparent.
To implement this plan, it is in the public interest that current positions involved in environmental
education be brought together in a central location. This environmental education office will lead
efforts to develop a knowledgeable citizenry with the means necessary to solve existing environmental
problems, prevent new ones and maintain a healthy environment and thriving economy for present and
future generationdt must be emphasized that this office does not imply the creation of a new

governmental agency; it is simply a gathering of existing positions into one common location.

Agencies wishing to contribute staff and/or funding to support this office will do so on a voluntary

basis, and will retain adminstrative control of any positions located there.

This initiative will enhance the quality of education for every student in Indiana schuibhsthe
establishment of this office, Indiana will take its place among the states that are setting the standards
for educational excellence.

Responsibilities of the Environmental Education Office

The primary duties of the Environmental Education Office (EEO) should include:

1. working to implement the state Environmental Education Plan;

2. monitoring trends and needs in environmental education and assisting with updating the state Plan;
3. serving as a liaison with educators and state, federal and private groups;
4

. facilitating opportunities for pre-service and in-service training to educators, as well as continuing
education opportunities for other specific groups;

5. serving as a clearinghouse which would:
A. review and recommend materials;
B. document, coordinate and promote successful environmental education approaches;
C. establish an electronic database and communications network.

coordinating recognition of outstanding environmental education efforts;
providing materials and financial resources to support environmental education efforts;

8. working with the Department of Education and school districts in developing and
implementing curriculum;

9. assessing the status of environmental literacy in the state's students, teachers and citizens on a
regular basis;

10. working with and assisting the Department of Education and colleges of education in modifying
current teaching certification requirements by the year 2000 to include a required course in
environmental education for all graduating teachers;

11. encouraging state government and the private sector to adopt policies that are consistent with the
environmental education plan;

12. creating new and using existing recognition programs that support innovative or outstanding
efforts in environmental education;

13. working with and assisting the Department of Education to establish guidelines for licensing
existing educators with an environmental education endorsement based upon professional practices
and accomplishments in environmental education.
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Implementation

The EEO will be an interagency office staffed by representatives from the Departments of Natural
Resources, Education, and Environmental Management. Each individual will bring expertise from their
respective agencies, while working cooperatively to accomplish the broader scope of environmental
education. Administration of this office will be similar to other multi-agency offices (the Natural
Resource Conservation Service, county Soil\&ater Conservation Districts, and the Department of
Natural Resources share some district offices), with specific details to be determined by the agencies
involved. The Indiana Conservation Education (ICE) working group could serve this office in an
advisory capacity

Funding Mechanisms

Gathering existing environmental education staff and programs in one common location will result in
greater efficiency and improved public service. The successful functioning of this office will depend
upon the continued financial support of each participating agency; ho@viris ofice to achieve

the goals outlined in this plan, an initial investment will be necesdamnding mechanisms currently

in use by states with exemplary environmental education programs are as follows (in descending order
of frequency of use):

1. General fund

2. Automobile license fees
3. Solid waste fees

4. Donations and grants

Other mechanisms include severance taxes, tax form check-off, pollution fines, trust fund investments,
auto fees such as air emissions and inspection stickers, dedicated fees, utility fees, taxes on alcohol and

tobacco, and state lotteries.
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Historical Perspective

While eforts in conservation education were surely present in Indiana prior to thes 1i94@is not

until 1946 that the first organized attempt to promote conservation education in schools occurred. The
following background summarizes some significant events and dates in the history of conservation
education in Indiana.

1948 “Conservation of Plants” and “Conservation/ddter” were published by the Indiana Department of Public
Instruction (now the Indiana Department of Education).

1948 A six week conservation education camp for teachers was sponsored by the Indiana Department of Conserva-
tion (now the Indiana Department of Natural Resources) and Purdue University and/eeddiies &te Park.This
resident camp continued through 1959, with more than 200 teachers attending through its 14 yedrtidstonyrse
continued on campus at Purdue from 1960 -70 as a summer non-resident class.

1947 “Conservation of Soil” and “Conservation of Wildlife” were published by the Indiana Department of Public
Instruction.

195Q “Conservation of Fishes” was published by the Indiana Department of Conservation.

1951 Indiana leaders in conservation influenced legislators to pass a teacher education bill requiring 3 semester hours
of conservation education for teachers of general and vocational agriculture, biology and home economics. This bill was
later repealed.

1953 The National Conservation Educatissociation was founded during a conference at Purdue University

1953 The Indiana Advisory Council to the Department of Public Instruction was appointed to study and make
recommendations for conservation education as part of training for teachers. This group included representatives from
elementary and high schools, school administrators, college fabeltydiana Department of Conservation and the

Indiana Department of Public Instruction.

1958 The East Central States Conference in Conservation was established, which included Ohio, Michigan and
Indiana.

1957 Indiana's governor appointed an advisory committee to the Indiana Department of Conservation for conserva-
tion education, composed of college faguity elementary school administraerepresentative from the Department
of Conservation and one from the Indiana Department of Public Instruction.

1959 The Department of Conservatiddvisory Committee published Eaching Conservation In Indiana Schools”,
including a scope and sequence chart to help teachers integrate conservation education into the curriculum.

1961 The NationaAssociation of Interpretive Naturalists wagamized during a conference at Bradféfdods in
Martinsville, Indiana.

1964 Discussion began concerning the establishment of a statewide conservation education coordinator

1965-66 The Department of Conservation became the Indiana Department of Natural Resources, and emphasis
within that department on education was nearly eliminated. Also during this time, fund raising began through
individuals and private ganizations for a conservation education coordinator

1967 A commitment was made by the Superintendent of the Department of Public Instruction to hire a conservation
education coordinator and pursue legislative funding if the initial salary could be raised through donations.

1968 With more than 100 donors contributing a total of about $7,000, the position of Conservation Education
Consultant was established in the Department of Public Instruction. The original advisory committe to this depart-
ment was terminated in December, and responsibility for conservation education fell solely upon the Department of
Public Instruction.

1969 The Conservation-Outdoor Education Association of Indiana was founded. The East Central States Conference
officially disbanded because each of the states involved now had their own state organization.

197Q The first annual meeting of the Conservation-Outdoor Education Association was held.

1971 A task force was appointed by the Superintendent of Public Instruction to prepare a State Environmental
Education PlanThrough errarthe Governor apparently did not receive ditiaf copy. It was sent tdVashington
without his signature, where it was discarded.

1974 The U.S.Youth Conservation Corps, a work-study program that employed 15-18 year old youths, began in
Indiana as a pilot project, sponsored and directed by the Deparment of Natural Resources-Division of\Wbitestry
this was not directly related to statewide efforts in environmental education, the program initiated and funded
development of many school outdoor laboratorfegederally fundedrouth Conservation Corps state grant program
developed in 1977 and was funded through 1981.
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1975 The Governor appointed the Indiana Council on Environmental Education to develop another state plan. A plan
was formulated but never implemented due to lack of funding.

1976 An environmental education teaching minor was approved by the IN@ankeiTraining and Licensing
Commission.

1977 An environmental education teaching minor was approved by the Indiana Commission of Higher Education.

1978 First employee hired by a county Soil afvdter Conservation District to work with school on conservation
education began work in Marion county

1979 The Department of Public InstructisrEnvironmental Education Consultant position was termin&tad.

incumbent was reassigned as ByeConsultant.The Conservation-Outdoor Educatiéssociation of Indiana’name

was changed to the Environmental Education Association of Indiana, reflecting a change in philosophy toward teaching
about the total environment and ecological relationships rather than strictly conservation. This organization has
continued to grow and have considerable impact on environmental education throughout the state.

1981 The Department of Natural Resources-Division of Forestigtith Conservation Corps Director was
reassigned as Education Specialist. The Department of Public Instruction's Energy Consultant was reassigned as
Environmental Science Consultant.

1983 Indiana Conservation Education working group was established. This group originated from a meeting of about
20 organizations, both public and private, that shared an interest in seeing conservation education integrated into the
curriculum of Indiana schools. The smaller working group was formed to serve as a forum for ideas on how to

promote environmental education and as a means for organizations to work together on projects of common interest.
Since 1983, the Indiana Conservation Education working group has met on a regular basis about six times per year and
has a long list of accomplishments.

1984 The Department of Public Instruction became the Department of Education.

1985 A second Education Specialist was employed by the Department of Natural Resources-Division of Forestry
Later in 1985, Indiana became the 40th state to introduce the Project Learning Tree program, and this position was
designated as the Project Learniimge state coordinatofProject Learnindree is a K-12 interdisciplinary environ-

mental education curricular supplement that focuses on the forest ecosystem.)

Also in 1985, the Department of Natural Resources-Division of Fish & Wildlife employed its first education specialist
as Indiana ProjecWILD coordinator (ProjecWILD is a K-12 interdisciplinary environmental education curricular
supplement that focuses on wildlife.)

1986 The Department of Natural Resources hosted a week-long resident conservation education camp for teachers at
the Future Farmers éimerica Leadership Centermafalgar This annual event has continued since that time, with
financial sponsorship of teachers provided by county SoiWatdr Conservation Districts, the Environmental

Education Association of Indiana, and the Indiana Wildlife Federation.

199Q The National Environmental Education Act was passed, designating responsibilities and appropriating funding

to the U.S. Environmental Protection Agency and the U.S. Office of Education for promoting certain aspects of
environmental education. That same year, legislation in Indiana expanded the role of the Department of Environmental
Management to include certain aspects of environmental education.

1991 The Environmental Education Association of Indiana became an affiliate with the North American Association
for Environmental Education.

1992 Some Indiana high schools participated in the stéitst Envirothon competition, and one school participated

in the national finals. Envirothon is a nationwide competition between teams of high school students who test their
knowledge about natural resources and the environment against teams from other schools. (An Indiana team from
Rossville won the national championship in 199890 in 1992, Indiana hosted a GoversdConference on the
Environment, which included an environmental conference for children. (This conference format was repeated in 1993
and 1994.) Later in 1992, the U.S. Forest Service, in cooperation with the National Association of State Foresters,
initiated the Natural Resource Conservation Education (NRCE) program. Through NRCE, funding is provided to
states to develop environmental education implementation plans and for a variety of conservation education projects.

1994 The Environmental Education Association of Indiana became regionally affiliated with the Midwest Environ-
mental Education Conference.

1995 Indiana hosted its firstouth Environmental Summit, an event designed to bring together children from
throughout the state to learn about environmental issues and appropriate action
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A National Perspective on Environmental Education

According to the National Environmental Education Advancement Project, a comprehensive state-level environmen-
tal education program will contain the following structural components: an advisory board or council, an interagency
committee, a coordinator and staff, state and regional centers, and the support of grassroots associations. While at
least 30 states have some of these components, only a handful have developed all or most of them. These states
includeArizona, Florida, Maryland, Minnesota, Pennsylvania \afsconsin. &tes with environmental education
associations or coalitions that are actively working to further environmental education in their states include Califor-
nia, Colorado, Hawaii, Idaho, lllinois, Indiana, lowa, Kansas, Kentuakyisiana, Maine, Missouri, North Carolina,
Oklahoma, Oregon, South DakotgnnessedexasWashington aniiyoming. Sates which have or are develop-

ing, comprehensive environmental education implementation plans similar to this document include Arizona, Colo-
rado, Hawaii, lllinois, Minnesota, Missouri, North Carolina &vidconsin.

As of 1993, 19 states had legislation either mandating or recommending environmental education. This is accom-
plished in most states through curriculum guidelines. In addition, three states (Arizona, Mary/giscandin)
require pre-service environmental education training for teachers.

Roughly half of all state environmental education programs are advised by a board, an interagency committee, or
both. There are six states having regional environmental education centers with libraries, computer networks,
training opportunities and other amenities for teachers. According to the 1993 report "State-by-State Overview of
Environmental Education Standards" by the Environmental Education Associations, Inc., 29 states (including
Indiana) have full time positions dealing with environmental education. Education agencies hosted 16 of these
positions, while 13 were housed in natural resource agencies. There were five states employing two full time special-
ists and seven states with half time positions. For 21 of the 29 states, coordinating environmental education was
only a portion of the job responsibilities of the individuals involved.

Trust funds for environmental education have been established in nine states--Arizona, Arkansas, California, Florida,
lowa, Maryland, Missouri, Ohio, Pennsylvania affgconsin. All of these states exceptkansas and Missouri

offer competitive challenge grants and incentives to innovative environmental education programs in their states.
The Indiana Department of Environmental Management and the Department of Natural Resources both offer grant
funding for environmental education.

More detailed information and statistics on environmental education programs throughout the United States can be
obtained by contacting the National Environmental Education Advancement Project, College of Natural Resources,
University ofWisconsin-$evens Point, t8vens PoiniyVI 54481.

Inquiries regarding this plan may be directed to:

Sam Carman, ICE Chairman

c/o Indiana Department of Natural Resources
Division of Forestry

402W. Washington, Rmi\/296

Indianapolis, IN 46204

Phone - 317 / 232-4105

FAX - 317 / 233-3863
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